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'DON'T LET ANYONE LOOK DOWN ON YOU
BECAUSE YOU ARE YOUNG. BE AN EXAMPLETO
ALL BELIEVERS IN WHAT YOU SAY. IN THE WAY

UR FAITH AND YOUR PURITY."
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BEHAVIOUR POLICY
'MH thoughts and feelings are important to-me; But how- we treat others s aurrespm.slbw,ty



Ethos:

At St /V\o,ry 's, we helieve that positive relationships and a nurturing environment are essential
to- promoting govd behaviour and hz[lo,'mg all children thrive. We are committed tor creating a
schoot culture that values empathy, respect, kindness, and rzs,o,onsLb,LLLty, and that encourages
every child to d)zvolop their full pm‘znti,al. We believe that all children have the n’ght to feel

safe, valued, and supfwﬂ‘zd, and, that ,tursLtva behaviour is hest achieved through a whole-
school apprva)ch that involves sto,ff, Iaarznts, and Iau,aLLs.

Class Charter:

At St /V\o,ry’s we have three rules that we all agree to-as part of our Class Charter

e show govd, manners at all times.
o follow instructions with t/wu\c]ht and care.
o respect evzrythmg and everyone.

Behaviour Flowcharts:

In order to-ensure that our school is a safe and positive lp,a,m,Lng environment, we have
dzveLopzd clear and consistent behaviour flowcharts that are dp,signp,d to support teachers and
Io,u,ads in managing behaviour in the classroom and on the piaygmund. These flowcharts
outline the expectations for behaviour, the consequences of erO./CULg these expectations, and
the steps that can be taken to-resotve conflicts and restore positive reLatLonsths.

Bg using these flowcharts consLstQ,ntLy, we aim to- promote a sense of responsLbLLLty and
accounta.bdtty among pupds, and to prevent dLsrqu,tva behaviour befom it escalates. (Full
page on,mlo,lp,s attached in appzndtx).

o 5t Mary's Church
[Nl of England School




To make these more child fn}zndly we have dzvetopzd cla.ssroom posters that allow children to
articulate the support t/w,H can expect in maintaining positive behaviour
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Ptaygmnd, Mwwge.mnt:

We recognise that the p[aygmund can be a chatlzng‘m,g environment for some Iau,laLLs, and that
govd behaviour on the p[aygmnd is essential to-ensuring that all children feel safe and
included. To support positive behaviour on the Ial,o,ygmnd,, we have devetop,ed a range of
strategies, Lnduding peer mediation*, restorative circles*, and adult supervision. We also
encouruge Iau,aLLs to- dzvolop their social skills thrngh games and activities that promote

ccropp,rat'wn, communication, and res,o,o,ct.
SEN Adaptations:

We understand that some pupds may have spec'wl educational needs (SEN) that require
additional support in order to manage their behaviour ij‘:ecttvety. To- meet the needs of these
pu,pLLs, we work cLo:seLH with parents, outside agencies, and our SEN team to dzvetop
individual behaviour ,atans that are tailored toeach childs individual needs. We alsoensure
that all staff receive mguLcu' training in strategies for managing behaviour in SEN Iau,ads, and
that all Io,oiLclzs and p.rmdures are dzsi,gn,o,d to- be inclusive and accessible forall.

Trw.m—/nfornwd, Schouls:

We recognise that some pupLLs may have ex,ozn’zmed trauma or adverse childhood experiences
(ACEs)* that can impact their behaviour and lza,mi,ng. To support these Io,upds, we have
a,dopted a trauma-informed ap,o,rouch that prioritizes safety, trust, and empowerment. This
aplarouch, involves understandtng the impact of trauma on ,au,les, creating a supportive and
przdtcto.b,& environment, p,mwdmg opportunities for pu,,aLLs to- express themselves, and
focusi,ng on strzngths and resilience.



Ji igsaw PSHE Progra,mmz:

We believe that Personal, Social, Health and Economic (PSHE) education is essential to
promoting positive behaviour and dzveLoang well-rounded pupils. To~ support our pupils in
this area, we have adopted the ngsaw PSHE programme, which is dzsigm&d to promote
emotional literacy, social skills, health education and to- develop positive relationships. This
programme includes a range of age-appropriate activities and resouwrces that are aLLgrLQd with
the national curriculum, and that promote positive values and attitudes.

Child on Child Abuse:

We take the issue of child-on-child abuse very seriously, and we recognise that it can have a
dzvastat‘mg impact on hoth the victim and the perpetrator. We helieve that prevention is key to
addresstng this issue, and we have implemented a numhber of measures to- promote positive
relationships and prevent abusive behaviour.

*word, or phrases that are included in the gLo*ssa,ry with a more detailed o,xlala,rw,tm.

Preventative Measures:

We teach IaupLLs about hzalthy reLatLonshL,as, houndaries, and consent through our PSHE
programme, anlud‘mg the Ji lgsaw programme. In computing we have a comprehznstvz

E -safety cwrriculum to-ensure children can apply their /cnawiedge of hzalthi./ rzLatLonsths to
the online virtual experience and know how- and where toreach safe adults, We alsohave
clear poiLcLes and procedures in p[ace for responding to- incidents of abuse, an[ud‘mg a
dzstgrw,ted safequarding lead and child protection poicci,es that are reviewed and updated
req u,La,rLy.

In addition, we use a range of restorative aplarvuphzs to- promote positive rzLatLonshLlas and
address conflicts and mLsurLdersta,rLdLngs before thzy escalate. These apprvaphzs include

restorutive circles, peer mediation, and restorative conferences*, which are dp,slgrw,d, to- build
leaathy, accwnta,bLLLtH, and, undzrstandulg.

Res’p.onse to Incidents:

If an incident of child-on-child abuse does otcur, we mspxmd mezdtate[y, foﬂawmg our
child protection poitcip,s and, Iaromduras. Our response (s guLdp,d by a restorative aplo,roach
that seeks to-address the harm caused, promote o,ccou,ntabdtty and undp,rsta,nd,mg, and
prevent further incidents.

We ensure that the victim is supported and that their safety and WQLL—b,QLng is prioritised. We
also pm'vv;de support for the perpetrator, recognising that thzy may also need hztlo, to-
understand and address their behaviour. We may use restorative conferences* and other
restorative approaches tohelp all parties involved understand the impact of the abuse, take
res,aonsLbLLLty for their actions, and work towards repairing harm and bu,LLoLLng positive
reLatLonshLIas.



Health and Sa\.fety:

We recognise that health and safety are essential to promoting positive behaviour and creating
a safe Leo,mtng environment. o support these goats, we have dzvelopr a range of poitclzs
and laromdurzs that address issues such as bu,LLH ing, safegu,a,rdmg, first aid, and emergency
promdurzs. We alsoensure that all staff receive regu,La,r training in health and safety, and
that all ,ooii,cbzs and Iaromdures are nguLa,riH reviewed and updated.

Banned ltems:

At St /\/\ary's, we have a du,ty of care toensure the safety and WQL[—szng of all Iaulads and
staff. As such, we have a number of banned items that are not allowed on school premises or
dun;ng school-related activities. These banned items include:

. Weapcms of any kind., anludmg toy weapons that may cause harm or fear

. /LLQ,gaL d,rugs or substances, LrLcLucL'mg alcohol and tohacco and vapes

. L(ghters, matches, or any other item that poses a fire hazard

e Glass bottles, cans, or any other item that may cause injury

e Knives or any other shcup objects that may cause harm

. ExpLors‘va devices or fireworks

. /nap,aroprwbz or offensive materials, LrLcLu,dLng pmnograpmc materials, violent video
games, or hate spzech

. Gamb[‘mg materials

. Any item that disrupts the lzammg environment or the safety of pulaLLS and staff

o Dogs are not permitted on site unless service dogs (Ref. Health and Safety Policy)

Motile /a/wms are Io;armLtto,d on the school premises but must be handed into reception on
armival and collected at the end of the day tor hp,Lp safeguard those Io.upLLs WaL/ang home.

Lea,dzrship and Managenwnt.'

We are committed. tor prwidtng strong lzadzrshL,a and effective management to-ensure the safety
and WQLL-szng of all pupds and staff. We have a numbzrqf systems and ,arcrcedurzs in Io,[ace
to- support this, Ln,c[udmg :

Roles of Deségna,&,d, Staff:

We have designated safequarding leads (Mrs Bray, Mrs Stevenson and Mrs S,ozn,cer) who are
res,aonstb& for ensuring that our safegua,rdmg pcichzs and Iammdums are followed and that
all concerns are dealt with appropriatdy. We also have a d,Qngnath member of staff who is
res,aonstb& for online safety curriculum (Miss Vowdes). OnLy the Headteacher can suspend a
pupil. If the Headteacher is ahsent from school, then the Delo,uty Headteacher is acting for the
Headteacher and in that capacity is able to suspend a pupil if the need arises.




Rep,ortmg Sy stem.:

We use the MyConcern reporting system to-ensure that any concerns about the safety or
WQLL-bQLng of Io,u,lads are Logged and res,aondzd toin a thLH and, appropriate manner. This
system allows us to track concerns, share information securety, and take appropriate action to-
ensure that Iau,aLLs are safe.

Engagenwnt of Governors:

Our governors play an important rote in overseeing our safeq uard‘mg procedures and ensuring
that they are effective. They receive rzgu[a,r updates on our policies and procedures, and they
are invoived in the recruitment and selection of staff toensure that all new-employees are
suitable to- work with children.

Staff Induction, Devetop:mmt, and Su,,p,pmt:

We are committed. tor pmvid‘mg our staff with the training and support they need toensure that
all Iau,lo,LLs receive the hest pcrssLbLe education and care. We have a number of programmes and

initiatives in Ialace to- support owr staff, Ln,c[u,dtng:
Staff Induction.:

All new- staj‘jC memhbers are pmvidzd, with a comlarzh.enstvv, induction programme that covers
our safo,gua,rdi,ng ,aaiu;w,s and, Iarvoedurzs, as well as traLrLLng on the slochch need.s of our

pulads.

Tra,mmg Op,pmttmi,tbas:

We /aerdz regu[ar trw;ntng opportunities for our staff to fwllo, them dp,veéop their skills and
/crwwizdge. This includes traLn,Lng in areas such as PRICE (Protection and Ro,slaonse in Case of

Emrgencw,s) and PACE ( PtaﬂfuL, Acoo,lo,tmg, Curious, and Ern,/aathzti,c) to- support owr IaupLLs'
mental health and WQLL—bp,Lng. Ad,d,LtLonaLLy, we engage with external Iarqfess'wna[s tor Iamw’dp,

tra'm'mg and support for slaechLc SEN need:s.
Continuing Professional Development (CPD):

We encouruge and, support our staff tO‘QngagQ in ongoing CPD to furthp,r dp,vvlop their skills
and, /cnow{zd,ge. This includes opportunities for staff to attend conferences, wvﬁcshops, and,

other tram'mg S5eSSion.s.
Sll{)lnm‘tfor Sta:’ff:

We recognise that wvﬁctng in a school can he challenging, and we are committed to- providing
our staff with the support they need. We have a designated staff memhber who is responsible
for staff WQ[,L—b)Q,LrLg and mental health, and we Iaro-vide access to counseLLLng services for staff
who need additional support.

We value our staff and are committed to Io,m’vid.tng them with the traLn,Lng and, support th;zy
need. to- he effective educators and caregivers. Our staff induction program, traLrLLng



opportunttw,s, and su,ppm‘t RrOgrams ref[p,ct this commitment, and we are Io,roud to have a
team of skilled and dedicated Iarofesswnals Wvﬁcmg with our ,aupLLs.

Conclusion:

At St /V\o,ry's, we helieve that positive behaviour is hest achieved through a whote-school
aplo,roach that emlo,hastses positive rQLatLonsths, clear expectations, and consistent strotegies
for managing behaviour BH Wvﬂcmg togethzr, we aim to create a school culture that is safe,
inclusive, and nurturing, and that suppotts all pu,lo,ds in dzm[opmg their full Iao‘tarLtLaL.

Glossary:

ACES are p,oten,t‘cally traumatic events or experiences that occur dun;ng childhood (from birth to
age 18) and can have Long—term offects on physical and mental health, social functioning, and
overall weLL—szng. These experiences can include abuse, rwglzct, househotd dysfunction, and
exposure to violence or other traumatic events. The impact of ACES can be cumulative and can
lead tor negative health outcomes such as chronic diseases, mental health disorders, substance
abuse, and QGI‘[H death. Undzrstand,mg ACES is important for Ldp,rLthHLng and achLressLng the
root causes of health and social cLLsIaarttLo,s, and for promoting trauma -informed proctices that
can support the health and wal[-bp,mg of individuals who have o,xlo»zrizn&d adversi,ty._

Peor mediation: Peer mediation is a protess in which trained student mediators facLLLtatp,

discussions and negotiations between peers who are in conflict or dLsagreemnt. The 9oal of
peer mediation is to promote undzrstandmg, communication, and Iaro‘blzrn—soivin,g skills among
students, while also reducing the need for dLscLIaLLrw,ry action by teachers or administrators.
Peer mediation ty,atcalty involves a structured process in which the mediators hz[p the parties

involved to Ld@ntg‘:y the issues at hand, explom pcrssLb,Le solutions, and work towards a
mutua,uy acceptabte resolution.

Restorative Circle: Restorutive circles are a restorative j wstice IaractLoz that is wsed to ,o,romoto,

communication, undzrstandmg, and iw,a,LLng among individuals and groups. The proctice
invoives gatfuartng participants in a circle and using a structured cLLa,Logup, protess to address

confLLct, harm, or other issues that have arisen.

Du,rtng a restorative circle, each participant has an opportunity to share their perspective,
f%LLngs, and experiences in a safe and suppottive environment. ParthLIaants are Qn,ccruraged
to aLtLVQLH listen to-each other and to- communicate their thoughts and feelings respzcgcully and
homstly. The dialogue process is often guided by a facilitator who h@[ps to-ensure that
everyone has a chance to slaea/c and that the conversation stays focused on the issues at
hand.

Restorutive circles are often wsed in schoots, community settings, and other contexts where
conflict or harm has occurred. The gaa[ of the protess is to- promote undp,rsta,ndmg, repair
harm, and build relatwnshtps. BH bring'mg Iop,op,éo, toget/w,r in a circle and fa,cLLLtathg a
structured d,LaLoguz protess, restorutive circles can hz[la to- build trust, promote leaa,thy, and
foster a sense of community and connection.



Restorative conferences can he used in schoots and other settings to- address harm and conflict
amonyg children. In this context, a restorative conference nght involve b,angLng togo,thpf
students who have heen involved in a conflict, o,LO'ng with their parents or careqivers,
teachers, and other support Io,er"smml. The goa[ of the conference is to- promote undp,rstandtng,
repair harm, and restore reLatLonshL,as. Durtng the conference, participants have an

opp,ortum;ty to- share their Iozrslaect'wv,s, fe@LLngs, and experiences related to the conﬂtct, and to
work towards andLng a m,u,tually accelatab,te resolution. Restorative confer(mces can he a
powwfu[ tool for Iaromot'mg IaasLtva communication, ,aroblzm-soiving, and retat’wnshtp-
buLLdLng among children and young Iozopba.

Related. Policies that su7a,p,ort our Behaviour Poii,cy

e Health and Sqfety Policy

o Computing and E -Safety Policy

. Safegucu‘dmg and Child Protection Policy

. ArLtL-BuLLH ing PoiLcH

o SEN PoiLcH

o Parent, Carer and Visitor Code of Conduct and Behaviour on Schoot Premises PoiLcH
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"Don't let anyone look down on
you because you are young. Be
an example to all believers, in
what you say, in the way you
live, in your love, your faith and
your purity.” 1 Timothy 4:12

CLASSROOM BEHAVIOUR PROCEDURE

Behaviour breaks
school rules

J

Stage 1: Verbal

4

Inappropriate behaviour contrary
to school rules continues

4

Stage 2: Dojo removed

4

Inappropriate behaviour

4

Stage 3: Name put on
board

4

Inappropriate behaviour

4

Stage 4: Child sent to
Deputy Headteacher

4

—>

—>

Inappropriate behaviour continues

4

Stage 5: Child sent to Headteacher and
removed from class for agreed amount

Name on board triggers
five minutes on a different
table to consider
improving behaviour.

Class teacher to inform
parents. Teachers to
make half-termly
communication to shared
improved behaviour.

If it happens on more
than two occasions per
half-term, phone call to

be made by Deputy
Headteacher.

This stage would be used
in exceptional
circumstances and the
next stage will only be
likely to apply to a few
children.

LIST OF POSITIVE STRATEGIES
e Dojo points

® Class reward system

e Stickers

AUTOMATIC MOVE TO STAGE
4

e Bad language overheard by
an adult

o Physically hurts another child

e Acts of sexual harassment
(see list of examples
below)

e Sexual comments such as telling
sexual stories

e Sexual remarks about clothing &
appearance

e Calling someone sexualised
names

® Physical behaviour such as
interfering with someone’s clothes

e Sexual jokes or taunting
e Sexualised online bullying

Acts of Sexual Harassment Examples
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"Don't let anyone look down on
you because you are young. Be
an example to all believers, in
what you say, in the way you
live, in your love, your faith and
your purity.” 1 Timothy 4:12

LUNCHTIME BEHAVIOUR PROCEDURE

Behaviour breaks
school rules

4

Stage 1: Verbal

4

Inappropriate behaviour contrary
to school rules continues

4

Time out area decided by
member of staff on duty.

Key Stage 1 children will

Stage 2: Moved to time out

4

Inappropriate behaviour

4

Stage 3: Child sent to
Deputy Headteacher

4

Inappropriate behaviour continues

4

—>

Stage 5: Child sent to Headteacher and
removed from class for agreed amount
of time

4

spend 5 minutes in time out.

Key Stage 2 children will
spend 10 minutes in time out.

LIST OF POSITIVE STRATEGIES

e Good behaviour stickers
from lunchtime staff

® Positive praise

AUTOMATIC MOVE TO STAGE
3

e Bad language overheard by
an adult

® Physically hurts another
child

® Acts of sexual harassment
(see list of examples below)

Incidents must be reported to
the DSL or DDSL and put on
My Concern.

improved behaviour.

Headteacher.

Class teacher to inform parents.
Teachers to make half-termly
communication to shared

If it happens on more than two
occasions per half-term, phone
call to be made by Deputy

Acts of Sexual Harassment

Examples

in exceptional

—

Formal letter sent home from
Headteacher requesting a meeting

children.

This stage would be used

circumstances and the
next stage will only be
likely to apply to a few

® Sexual comments such
as telling sexual stories
o Sexual remarks about
clothing & appearance
o Calling someone
sexualised names

® Physical behaviour such
as interfering with
someone’s clothes

o Sexual jokes or taunting
o Sexualised online bullying




