St Mary’s C of E Scl

"DON'T LET ANYONE LOOK DOWN ON YOU

BECAUSE YOU ARE YOUNG. BE AN EXAMPLE TO
ALL BELIEVERS IN WHAT YOU SAY, IN THE WAY

IOV LIVE, IN YOUR,LOVE, YOUR FAITH AND YOUR PURITY "

L TIMOTHY 2
THE
SUNRISE

CURRICULUM

Stm,tegée,s for supporting Io,up,ds with
Slaecéal Educational Needs and Disahilities in

French lessons.

Here's how- we will help.

Attention
Deficit

HypzractLvitH
Disorder

o A timer will provide a focus for the child's attention, enabling

them to complebe a task

e Consider which rewuards you mtght use to reinforce positive

hehaviour (in discussion with the child) and ensure these are
iven medtate[y upon ta.sk compbat‘wn

o A 'stress hall, orotfwrfi,ddbz, oiy’ect (a.grmd by the SENCO) may

hzlp with concentration.

e Ensure instructions are delivered c/za,rty, concLseLH and step by

sten.

. ExpLLthLy teach, reinforce and rote model strategies to- improve

LLsthLLng skills.




. Encourage the use of pictures, or dwgmms to” represent thaughts
and ideas

e Use subtle, visual Iare-agmd cues, to-remind the child when
thzg are off task, or behaviour is inappropriate

e Provide a mix of activities to suit a range of Lea,mmg stylzs,
es,ozc'w,dy LrLcLU,oLLng kinaesthetic activities. With this in mind, Io,LarL
in sensory breaks to allow for the release of excess energy. (An
active Job, might be useful strateqy to break up the lesson).

Anxi,e,ty

. Seatmg Ia[ans are very important for the child
with anxiety. Let them know- before the lesson if the
usual seating pLarL is due to chan.go, durmg the
actLvitH.

. Camfu[[y Ia[an groupings / pairings and be aware
of who the child feels most comfortable with sitting
next to- and having them support them with their
work.

. Ensure the child is Io,relo,ared and knows what to
expect prior to- the lesson. This may include a list of
vm:abu[ary that will be covered, the activities involved
etc.

. Consider the use of a ‘/wlla' card, which the
child can use if t/uay feel anxious [overwhelmed, so
that thzy can go somewhere to-calm down.

Autism
S pectrum
Disorder

o [ake time to build a gov"d, trusting rzLatLonsth with
the child. This will also hzlp adults understand the most
appropriate way to ro,sp,ond to any behaviour, at a given
time

e Ask the child where t/w,y would Iarefo,r' to- sit in the
classroom. Avoid ch,a,ngmg this seating Iatan without
,o,Lo,rLtH of wamning, as this could cause anxiety. Think
carzful[y about who is sat near to the child, as thzy may
feel uncomfortable around certain children who may be a
'trv;gger" for them

e When Ialarmmg group wotk, ask the child who tth
would Iarefer" to- work with, or offer the chance to- work
by themselves (or with their TA). Ensure that

groups / pairs are co,refully IaLarmp,oL to- IarUvu&
sula,aofctve/ positive role models

e [nsure that hoth the child and their TA are Iarepared
for what is coming up next and what the lesson is
ahout, so that they know- the expectations. Ensure you

pre-wam the child (and TA) of any changes, toavoid




anxiety and allow them hoth time to prepare for the
cha,nge

e Be mindful of SensoTy processing difficulties and
ensure the bzammg environment is neither over, or under,
sttmu,Lathg for the child

e Provide a safe, familiar calm down space for the
child, so that thzy can have sensory breaks when needed
o If the child's hehaviour hecomes challenging, it is
important to- remember that this is often communicating a
need, or dLﬁCLcu,Lt\Lj. Look b,eyond the behaviour and ask
for support from the SENCO if necessary. Sometimes, the
child may just need time out from the class in their calm
down space and may then feel ready to” return again

to- the class.

. DLsIaLaH in class what is coming up next.

e Role model and encournge positive and, supportive
hehaviour to the child's peers.

Dy scalculia

Provide written instructions, Iarmted dtagrams and

Iozrsmw,étsed worksheets with a worked Qxamlo,te (where
ap,aroprtate/ relevant) for the child to follow-

Tra,c/cmg from the whitehourd tor paper may be difficult.
Share the lesson with the child, so thzy can follow- it on
a laptop (if used).

Provide print outs of dtagrams and visual support in
lessons.

The child may work slower than peers. Be sensitive to-
this and supportive of any additional time/ repetition thp,y
may need.

The child may hecome ea,sdy overwhelmed and anxiows;
thzy may shut down and emlo,éoy avoidance strategies.
You can interrupt this cy cle by sca,ﬁoid'mg the child's
work and supporting them.

DH slexia

Keela sentences and written instructions short and stmlate
to- read

Check readLng ages and ensure any work is differentiated
a,p,aroprta,tely

Use Iaa,stzl shades of paper (cream is a gomi alternative
to- white)

Avoid black text on a white bac/cgrmmd and, Light text on
a dark ba,c/cground

Consider using visual representations (ﬂow charts,
tllustrations, dLa,gra,m,s) to- break up Large sections of text,




or tO‘Q,xIll[,CLLI’L a IaarthuLar point in a visual, rather than a
written, way.

Avoid u,n,dzrimmg and italics.

Use bold text for titles x sub,—hxw,dm,gs, or to- draw-
attention to important information, or kzy vvcab,ulary.
[eave pLo,rLty of space to write a response on worksheets.
A p@rsonattso,d, coloured mria&/, or ruler may hz[p cut
down on visual contrast and help ‘stabilise’ any written
materials. It may be worth trying a voriety of cotours to
work out the hest to- use.

/-/e[,a the child to learn and understand any specific
vvtabu[ary. This may be done visu,alty, Io,racthaLLH
and/or durmg a pro,-to,a,ch session to build the child's
confidence before the lesson.

Be supportive of the child if they don't want to speak
aloud in front of the class (either oﬁering to- slo,ea/c for
them, o,s/cmg a friend to read it, or ch,Qc/chLg with them
beforehand if t/wy would like it shared).

Dy spraxia

Clanfy rules and expectations, using unambLgLums
Language.

Allow- extra time to complete work, with movement/
sensory breaks when needed.

Allow time to settle, espacLa,LLH if the lesson is aftera
hreaktime/lunchtime, as transitions are cha,téo,ngmg.

Give the child Iatenty of waming that the lesson is due to
end.

Ensure any vtdeos/ftlms wsed are ca,latwm,d, ora
suitable alternative way s IarUvidzd.

Provide any important information/instructions about the
lesson in writing, as well as vzrb,alli,/. In addition,
,arcrvide (in a written fO‘rmat) any lists of subj’ect-spzc't ic
vm:o,b,uéary and technical terms.

Relo,eat c&ady any questions asked by other students in
class before giving a response.

Assist with LL,a rea,oLLn,g by domg the foﬂowing: - ensure
your face is cLQa,riH visible at all times when spea,/cmg
and, sitting derctLH opposite the child whenever Iao*ssLbLe.
Sea,tmg the child so that thzy can see others in the class
(where possible).

- ensuring the Lightmg Ls aoy usted sothat it is not too
dark.

Be aware of the specific circumstances for the child and




adapt a,ccordmg Ly.

Toi(ztl;n,g [ssues

Let the child leave and return to the classroom discreetly
and without having to- get permission whenever they
need, the toilet.

Sit the child close to the door so that thzy can leave the

classroom, dLscreetLy .

Su,lalaort the child to- overcome Iarobtems with
undzrstandLng instructions and task reguirements by
using visual timetables

Provide a word, bhank, with key vocabulary for the

toch/ area bztng studied.

Provide a writing frame to hz[la structure work.

Ko,ela P(rwzrp,omt slides smeLQ and uncluttered. H(ghught
/ogy information.

Ca,refutly Ialan and differentiate work, brv,a/cmg it down
into- small m,a,na,geabte tasks.

Provide time to- consider questions, protess and formulate
an answer.

Slow- down and/or reduce the numhber of words that you
wse.

Go over /@H votab,uLary and ideas to- check
undzrstandmg.

Rep,eat information in different ways, varying the
vm:abutary you use.

Also, /o&la instructions stmlale.

Use structured questioning to support and hz[la the child
to- answer by sca,ffoid,mg their response.

Encourage the child to- make a mind map, or other visual
representation of what tho,g a,era,dH know- and use that
as a starting point to teach next steps.

Spw:h
Lang uage *+
Communication
Need.s

Be aware of the spzctfi,c communication difficulties the
child may have.

Be aware of the level of Language the child is using and
wuse a similar level to-ensure t/'w,y unders

Do not rush, or inferrupt the child.

Slow down your rate of slo,eech b,y using pausing and
give the child lots of time to- protess and, relo,Ly.

Allow time for the child to finish what they are saying,
don't finish it for them.

Keo,p Language simple by hrea/ctng Long sentences into
short separabe ideas.

Provide plenty of repetition (activities and vocabulary).




Use non-verbal clues to back up what you are say ing
eqg: gestures.

Ensure adults are lo,rcrvidmg a clear Langu,age model and
Q,xlaa.nd what the child says, b,y repeating their word.s
back to them comct[y, without pointing out their errors.
Reduce the number of questions you ask and make sure
you give time to- answer.

If you do need, to- ask questions in front of the class, try
to- use closed questions, as these reguire only a yes [no
answer, which will reduce anxiety.

Use signs, symbois and visual timetables to support

communication.

Syn,d,ro‘mz

Motor and vocal tics may make the child reluctant to-
read aloud, ask/answer questions, or ask for hetla. Be
understandUIg of this and support the child to feel
involved and able to participate.

Be mindful when pban,nmg activities, that the child may
eXperience Sensory processing difficulties, where t/wy
may be either oVerTesponsive, or under responsive to
sensory stimuli, eg: noise, cLotthg, textures.

Expzrianczd,

Trauma

Trauma Informed adults in all classrooms

Positive and restorative classroom environment

VQ,FH ca,refuuy check t/uvugh the lesson content prior to
the session and look at it through the eyes of the child's
context and bac/cground. There may be ohvious trigger
points that can he Ia[armp,d forand marw,ged prior to- the
lesson, with some elements rw,ed,'mg to- be avoided.
Equa[ty, there may be trigger points in the lesson, which
may not be so clear from the outside. Ensure that the
classroom environment, available adults and overall
support for the child is strongly in Iolace should this
arise.

Provide a safe and familiar calm down space forthe
child to use dur'mg times when thzy feel overwhelmed or
emotLonaLLH d,y smgula&d. The child may also need access
to- o space to-exercise, so that thzy can have rzgu[ar'
[zamtn.g / sensory breaks.

Consider the use of a 'hzlp’ card (or small item) for the
child to- use tor stgrwl that tho,y are anoLLng the situation
trtc/cy, without hawng to- vocalise any details.




Visual

Coloured overlay s/coloured exercise hooks

Flexible seating arrangements for better view- of the bhourd
Familiarise How'self with any slo,QchLc resources the child
needs to support them; for Qxample:

- t/wy may be hetter able to read their own writing if
they use a thicker bhlack Iozncd/ IO,QI’L/ marker;

- thzy may need a typo~ scope when readmg. This is a
ro,a,dmg shield made of a black material with a
recta.n.gutar cut out. It reduces extra Light reflected from
the surface of the paper and hz[las assist with staying on
the correct line while readmg ;

Ensure the child is wearing any ,arzscri,b,ed 9[0,550,5 to-
reduce visual fatLng,.

Provide entar:qed/ m,agntfted pictures, images, maps and,
print. The VI team will have assessed the child's vision
and recommended a font size and typeface to-use. The
SENCO will advise on this. Be wary that sLmIaLH
en[o,rg'mg worksheets on a Iahotocopuar makes the letters,
oredges of dtagrams lose their sho,rprw,ss and reduces
the contrust. Please ensure resources are prv‘duced in the

correct font size and tgp,z—faco, for the child to access.




