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S tm,be,g ies for sup,pthng Io,u7o,LL5 with
szci,a,t Educational Needs and Disahilities in

PSHE and RSE lessons.

Here s how- we will help.

Attention
Deficit

Hypzra,ctcvtty
Disorder

Trusted and attuned adults

Emotional Caachmg

Consider seating arrangements to- minimise distractions
(Qg at the end of a row, or the back of the

classroom).

Paired wvrlcmg ot support from a positive role model
may /w,Lp the child to focus. 7712,&/ may also strugglz to-
woTk in a group, so paired seating may be ,amferable;
= Allowa ca,Lang-down period before the lesson
starts, espactal[y if it follows a hreaktime/lunchtime,




as transition points may be difficult for the child to
manage.

Use of a timer will Iarvvidz a focus for the child's
attention, enab['mg them to compleba a task;

Calm down space available

Consider which rewards you rru‘ght use to- reinforce
positive behaviour (in discussion with the child) and
ensure these are given medtatety upon task
compLQtLon;

A ‘stress hall, or other fiddle O‘bJ/Q,Ct ( agmd b,y the
SENCO) may hzlla with concentration.

Ensure instructions are delivered cLQo,riy, concLseLH
and, step by step. Ask the child to repeat them back,
or have them written on a prompt sheet;

Encowuge the use of pictures, or dLagra,ms to-
represent thoughts and ideas;

Provide a mix of activities to suit a range of
LQa,ang sty les, eslochaL[y 'umcludmg kinaesthetic
activities. With this in mind, Ia[an in time-limited
baammg / sensory breaks to- allow for the release of
excess energy. (an active Joh might be useful strategy
to- break up. the lesson).

An,xLe,ty

Ensure that you are familiar with the cause of
anxiety forthe IaarthuLar child and how- this
manifests, b)zo,rmg in mind that sometimes there may
be no outward signs at all. Kn,owmg the child matéy
well will hz[,o, with this. This is eslo,ecLaLLH important
ina subject such as PSHE, which often involves
dLscussLng f@@['mgs, thoughts, memories, families and,
sometimes, sensitive issues.

Trusted and attuned Qmot'wnally available adult
So,a,t'm,g IaLarLs are very important for the child with
anxiety. Let them know- before the lesson if the usual
seating Iata,n is due to ch,an,ge d,urmg the activity.
Ca,refuuy Io,LarL groupings / pairings and he aware of
who the child feels most comfortable with sitting next
to-and /w,vv;ng them support them with their work.
Ensure the child is Iaro,laared and knows what to
expect prior to- the lesson. This may include a list of
voca,buéary that will be covered, the activities involved
etc.

If a sulaply teacher (o another memher of staff) is




covering a lesson, ensure that the child is made
aware of this, so that it is not a surprise to them.

e Considerthe use of a ‘/wlp' card, which the child can
use if thzy feel anxious Joverwhelmed,, so that thzy
can go somewhere thzy feel safe to calm down.

Autism
Slozctmm,
Disorder

o A child with ASD may find PSHE a lo,arttculariy
cha[[engmg curriculum area, however, using some of
these strategies may hz[p pmvide the environment for
them to feel safe and secure in order to-access the
activities:

o [ake time to build a good, trusting reLatLonshLIa with
the child. This will also h,QLIa adults understand the
most appropriate woy to reslaond to any behaviour, at
a given time;

e When pLarerLg group work, ask the child who thzy
would pnzfer to- work with, or offer the chance to
work b,y themselves (or with their TA).

e [nsure that groups/ pairs are caro,fuély Ia[armzd to-
IarUvidz 5up,aort£vv,/ positive role models;

e [nsure that hoth the child and their TA are Iarelaaro,d
for what is coming up next and what the lesson is
about, so that thzg know- the expectations.

o Ensure you pre-wam the child (and TA) of any
cho,nges, to- avoid anxiety and allow- them both time
to- prepare forthe change;

e Be mindful of SensoTYy protessing difficulties and
ensure the Lo,a,m'mg environment is neither over, or
under, sthuLathg for the child;

e Provide a safe, familiar calm down space for the
child, so that thzy can have sensory breaks when
needed.;

o If the child's behaviour becomes cha[to,ngtng, itis
important to- remember that this is often
communicating a need, or dg‘fchu[ty. Look bp,y ond the
behaviour and ask for support from the SENCO if
necessary.

e Sometimes, the child may just need time out from the
class in their calm down space and may then feel
ready to return again to the class;

. DLsIaLay in class what is coming up next (as another
way of preparing the child,).

e Role model and encournge positive and suppottive




behaviour to- the child s peers.

Provide vvca,bula,ry, structure, ot starting ideas for the
lesson.

Use visuals and structured tasks, incorporating the

child's own interests wherever IaossLb,LQ.

Allowthe use of fiddle toys in class. The child may
also prefer to- sit on a qym hall/wohhle

cushion/ special seat to-provide sensory feedback and
hz[,a them so,Lf-nguLate and focus;

Some of the lesson Ialan,s for PSHE may be suitable
to- be adalo,ted to- social stories, as a familiar way for
the child to-access the Leo,m'mg intensions for the
lesson.

Avoid open-ended questions;
Provide time to protess information,;

Encoumge the child to- demonstrate/ present their
LQa,ang in alternative ways which suit them;
Provide clear timelines for when thtngs need to be
achieved and make expectations realty clear (ie how
many sentences, how- many pieces of work efc tohe
completed in a time frame, or before a rewuwrd is
achieved,).

D y scalculia

Provide print outs of di,agrams and visual suppott in
lessons.

The child may work slower than peers. Be sensitive to-
this and supportive of any additional time/ repetition
thzy may need;

The child may hecome ea,sdy overwhelmed and
anxious; thzy may shut down and empéoy avoidance
strotegies. You can inferrupt this cy cle bH sca,ﬁo{dmg
the child's work and supporting them.

Dy slexia

Keela sentences and written instructions short and
sLmIaLe to- read;

Check read'mg ages and ensure any work s
differentiated alalaropriately;

Use Iaa,stzl shades of paper (cream is a gomi
alternative to white) .

Avoid black text on a white bac/cgmund and, Light text
on a dark backgroun,d;

On worksheets, leave plenty of space to-write a
response.

Familiarise yourself with any resources /Qqutlam,en,t the




child needs to- support them and ensure that these are
readily available durmg their lesson. For example: It
may hzlla to- use a ruler, or f’mgef to- track the words
as thzy read; A Iozr*sm[tsed, coloured mriay, or
ruler may hzlp cut down on visual contrast and h,etla
stabilise’ any written materials. It may be worth
trying a voriety of colours to- work out the hest to- use;
/-/e[p the child to learn and understand any specific
voca,bulary. This maybe done vtsua[[y, IaracthaLL&/
and,/or du,rmg a ,aro,—teach session to build the child's
confidence before the lesson,

The child may Io,refo,r it if an adult (o1 supportive Io,eer)
reads thrvugh questions with them;

Be supportive of the child if they don't want to read
aloud in front of the class (either offering to-read it
for them, as/c'mg a friend to-read it, or chzc/cmg with
them beforehand if thzy would like it shared).

Dy spraxia

Provide a L(uge space forthe child to work in. This
will allow the child room to move and remain active
when comIaLo,thg a task. Wf:/ may also pro,fer to-
stand when handling any eq/utpmznt/ phy sical
rRSOUrces.

Provide part —p,rep,arzd handouts to reduce unnecessary
writing and lists of /ozy concepts; or vvto,b,utary;
Provide tem,laéo,tes with hza,dmgs to- hz[lo, the child
structure their work;

Clanfy rules and expectations, using urw,mb,Lgu(ms
Language;

Allow- extra time to- cmp&te work, with movement
breaks when needed;

Allow time to settle, o,slop,ctady if the lesson is after a
hreaktime/ lunchtime, as transitions are cha[teng'mg;
Give the child Iaéenty of waning that the lesson is
due to-end.

DLscthy check that the child is wearing a /warmg
aid ( if a,lo,pLLca,b,LQ) and frequzn,t[y check-in with the
child that thzg are hzaring and undzr'standmg;

Be aware of seating arrangements to suit the child's
slop,chLc needs, for exa,mple if t/'LQH are reliant on LLp
reading etc (ie seated towurds the front of the
classroom with an unobstructed view,, or with their

gcrcrd ear fa,cm.g outwards into the classroom);




Ensure that any bac/cgroun,d noise is minimised and
controt cLass/group discussions, so that onty one

person is sloza/ang at once;

Ensure any vmbeos/fc[ms used are calattorwd,, ora
suitable alternative wayis Iartm’ded;

Provide (in a written format) any lists of subject-
slozcgf'tc vm:a,b,ula,ry and technical terms;

Relop,at cLQariH any questions asked bg other students
in class bhefore giving a response;

Assist with LLla ro,a,dmg by dm‘ng the foilcrwin.g

- ensure your face is cLQa,riy visible at all times when
slozo,/cmg and, 5Ltt‘mg d,LchtLH opposite the child whenever
P,O‘SSLb,LQ,

Sea,tmg the child so that they can see others in the
class (where po*s.%b[e),

En,surmg the L(ght'mg is a,cy wsted, so-that it is not too
dark;

Be aware of the slozcgftc circumstances for the child
and, adalat accordtng LH.

ToiLQth,g [ssues

et the child leave and return to the classroom

dLscrzetLH and without havmg to- get permission

whenever they need the totlet (use a toilet Iaa,ss’ if
roprv;a,ba) ;

Sit the child close to the door so that thzy can leave

the classroom, dLscro,QtLH ;

Cogn,i,ti,on and
L .

earning
Challzn.ges

Ensure all classroom adults give slanLch, targeted
proise so the child knows Qxa,ctéy what thzy are d,oing
well;

The child will with visual and austOTy memory for
information, protesses and instructions. Ensure all
classroom adults are aware of this and thzy reg ulariy
check the child's undzrsto,ndmg of questions and
tasks. This will support the child with staying on
trock;

Carefutl consider WoTkLn,g pairings /small groups.
Support the child with managing peer rzLatLonsths
Qﬁcecthly b,H prcrvuimg a positive work huddy';
Sulaport the child to- overcome Iam'b,Lems with
undzrstandmg instructions and task requirements by
using visual timetables and prompt cards with
pictures as reminders of the steps needed. to- comlato,to,
the task;




e Provide a word hank, with /@y voca,butary forthe
toch/ area bzmg studied.;

e Provide /cey words with pictures / sym,bois to- hzllo, with
the child's memory ;

e Provide a writing frame to hz[la structure work;

. Caro,futly Ia[an. and differentiate work, b,rza/cmg it
down into- small mcmageabto, tasks;

e Provide time to- consider questions, process and
formulate an answer. Slow- down and./or reduce the
number of words that you use;

o Goover /cey vvtab,ulary and ideas with to- check
unders tand'mg ;

. Phy stLLH demonstrate tasks, rather than mly'mg on
verbal instructions;

. Repaat information in different ways, varying the
vm:abu[ary you use.

o Also, /&Qp instructions SLmIaLQ;

o Use structured questioning to support and hzélo, the
child to- answer b’H sco,ﬁoid;mg their response;

. Encourage the child to- make a mind map, or other
visual representation of what thzg a,era,dH know- and
use that as a starting point to teach next steps.

Spmch
La,ngu,age +

Need.s

e Create a relaxed, safe and frwndly environment with
lots of opportunities to- talk.

e Provide Iaten,ty of opportunities for the child to
communicate

. Carefu[[y consider any pairings or groupings and
include govd communication rote models for the child
to ;

e [nsure all adults rzspond PO’SLtLVQLH to-any attempt the
child makes at communication, not Just speech,. Role
model this positive response for the child's peers to
C ,

. L(Zsptg,n carefu[ty to- what the child says, so° that t/'w,y
don't need to- repeat themselves;

e Provide a low distraction/ quiet area for the child's
group/ pair to work sothey can focus on their
communication;

. Regutady check undzrstandmg and, encourage the
child to- identify what thzy can/cannot understand.

e Use signs, sym,b,ois and visual timetables tor support

communication;




Use visual displays ( ohjects and pictures) that can be
used to support undzrstandmg ;

Be aware of the slo,zciftc communication difficulties the
child may have -it may be a processing disorder;

Be aware of the level of La,nguage the child is using
and use a similar level toensure thzy understand.;

Do not rush, or inferrupt the child as this means thzg
have to b@gm protessing all over again from the
b,egmnmg, causing frustration!

Slow- down your rafe of 5,0,&(;/1 by using pausing and
give the child lots of time to- protess and, m’PLH

Allow- time. for the child to finish what thzy are
saying, dont finish it for them;

Keep Lan,guage SLITLP,[,Q, bg b.ro,a,/cl;ng Lo-ng sentences into
short separate ideas;

Provide plenty of repetition (activities and

vvto,bula,ry );

Use non-verbal clues to- back up what you are saying
eq: gestu,re;

Ensure adults are Io.rzrvidmg a clear Language model
and, exlaa,nd what the child says, by repeating their
words bhack to them cmct[g, without pointing out
their errors;

Reduce the number of questions you ask and make
sure you give time to- answer;

f ou do need to- ask questions in front of the class,
try to- use closed questions, as these require onLH a
Hes '['no answer, which will reduce anxiety.

Tourette
Syn,d,rome,

Be mindful when Ialannmg activities, that the child
may experience sensory protessing difficulties, where
thzy may be either OVRITRSROMSIVR, OT under
responsive to sensory stimuli, eg: noise, cLo‘tthg,

textures.

£ xperienced

Trouma

Ensure you are very familiar with the child's past
experiences and context, as this will hz[la you
understand their hehaviour;

Ensure all classroom adults take a non-
confrontational, trauma-informed a,aproach. A




discreet, undofstandmg and reassuring alalaraach from
all classroom adults is vital;
Provide a safe, consistent and warm classroom
environment. /ncmpmute as many oppmtun.tttes for
humour and Laughtzr in lessons as Icw'ssLb,LQ (as
Laughto,r reduces the traumatic response in the brain);
Classroom adults need to be emationally available
and able to support and couch the child in ways to
calm themselves and manage emotions, as well as
opportunities to- practise dz—esca[atm,g when t/uay feel
overwhelmed;
Ensure adults are vigdant to- and mindful of any
trigger points for the child, as this will h@[p de-
escalate emotional situations;
Very carefuLLH check thmugh the lesson content prior to-
the session and look at it thmugh the eyes of the
child's context and b,ac/cground. There may be ohvious
trigger points that can he Ialannzd forand m(maged
prior to the lesson, with some elements n,o,edmg to be
avoided. Eq,uau&/, there may be trigger points in the
lesson, which may not be soclear from the
outside. Ensure that the classroom environment,
available adults and overall support forthe child is
strongly in Iaéace should this arise.
Provide a safe and familiar calm down space forthe
child to use durtng times when t/wy feel overwhelmed
oremottma[ty dy smgula&d. The child may also need
access to-a space toexercise, so° that tlw,g can have
reqular Lo.arnmg/ sensory hreaks;
Consider the use of a ‘/w,tla' card (or small item) forthe
child to wse to scgrwl that t/'w,y are fLrLd,Lng the
situation tn’cky, without h,avwg to- vocalise any
details:;
Have consistent expectations and behaviour plans in
,alace that are based on reward systems, not
,aurushment.

Visual

Keela your classroom vv;su,ally uncluttered and reduce
the number of objects in the immediate wmkmg area;
Be mindful of seating arrangements and discuss any
,arzferences with the child. for Q,xamlalz, th,ey may
,arefer' to- work at close distances, (such as sitting




closer to the hourd), or move the objo,ct closer to them,
(such as people getting closer when talking );

e Be aware of the slo,zciftc circumstances of the child,
for examp& :

- If thzy are sensitive to Ll’ght and 9[@/‘@, control the
Light in the classroom using blinds, sit the child with
their back to- windows and reduce the glaro, on
surfaces;

- The child may need, to- be seated near natural Light,
where Iaosstble;

- The child may need, to- use a Lamla, which should be
,aLaces behind their shoulder on the opposite side tor
their writing hand and/or on the same side of their
strrmger' eye;

- Wf:/ may need. to- wear a hat/visors, or sun,gLasses
even when staying indoors. Be sensitive to this and
mindful of other IaupLLs comments/ reactions
surroundmg this;

o - HLgh contrast O’bj/'Q,CtS/ pictures may be beneficial. As
best proctice on handouts/ presentations, black and
white give the thhzst contrust. Do not use dark
colours together (like blue and green,). Avoid using
white and grey with other LLght cotours. Avoid IaasteL
colours next to-each other. In addition, avoid the wse
of red or green pens on the whitehoard, as these can
be difficult to- see;

e Wamn the child of changes in LLghthg, as this can
cause extreme eye strain and headaches.

e Familiarise erseéf with any spzcgftc resources the
child needs to support them; for exa,m,late:

- t/w,y may be hetter able to read their own writing if
thp,y wse a thicker black Io;mcd/ Io,o,n/ marker;

- thzy may need a typo- scope when rzad,Lng. This is
a rea,dmg shield made of a black material with a
rzctangutar cut out. It reduces extra LLght reflected
from the surface of the paper and hello,s assist with
staying on the correct line while readLng;

- ensure the child is wearing any Iarescn;b,o,d g[asses
to- reduce visual fa,tigu,o,;

e Provide inarged/ ma,gngcl;ed, pictures, images, maps
and, print. The VI team will have assessed the child's
vision and recommended a font size and tylmfa,ce to-




use. The SENCO will advise on this.

Allow the child totake a break from their work, as
this enables them to be visua[[y focused for shorter
,o,ertods of time and prevents fatigu,e;

Allow- more time when visually Q,xlabormg a material
and when compLethg a vtsually chaLLQrLgLrLg tasks;
If the child has central visual field loss, thp,y may
experience incomplefe images, or a central ‘blind. spot”
when Lovkcn,g. This may mean they appear not to
maintain direct eye contact. Be sensitive tothis and
manage any comments/reactions from their peers.




